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Unit I Overview 

Content Area: Social Studies 

Unit Title: Unit 1 Geography - New Jersey, the United States, and other 
countries 

Target Course/Grade Level: 3 

Unit Summary: 

The purpose of his unit is to introduce students to the Five Themes of Geography, including 

location, place, human-environment interaction, movement, and region. Throughout these weekly 

issues, students will learn more about the physical and human characteristics of geography and how 

they inform the people and the resulting cultures of various regions of New Jersey, the world and 

the United States. 

 
Students will learn about how location helps us identify where places are located on a map or globe. 

Content this week will include absolute location, relative location, latitude, longitude, and cardinal 

and intermediate directions. Students will examine the five themes of geography to better 

understand the key concepts as they study the world in which they live. Students will explore the 

human characteristics of a place. Students will also compare their community with other 

communities. Students will explore how people interact with their environment and how the 

environment impacts how people make decisions. Students will examine how movement and 

migration are impacted by natural resources. Students will also explore how people move from one 

place to another and why they might settle in a new place. Students will explore how movement of 

people, goods, and ideas impacts a community. Students will examine various regions of the United 

States including the physical and human characteristics. Students will explore how human activities 

affect environmental characteristics of places or regions resulting in positive and negative impacts. 

Interdisciplinary Standards: 

 
ELA: 

RI.3.1. Ask and answer questions and make relevant connections to demonstrate 

understanding of a text, referring explicitly to the text as the basis for the answers. 

RI.3.4. Determine the meaning of general academic and domain-specific words and phrases in 

a text relevant to a grade 3 topic or subject area. 

SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 

teacher led) with diverse partners on grade 3 topics and texts, building on others’ ideas and 

expressing their own clearly. A. Explicitly draw on previously read text or material and other 

information known about the topic to explore ideas under discussion. 

 
Science: 

3-5-ETS1-2 Generate and compare multiple possible solutions to a problem based on how 

well each is likely to meet the criteria and constraints of the problem. 

 

Career Readiness, Life Literacies and/or Key Skills 

9.2.5.CAP.8: Identify risks that individuals and households face. 

9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to 

expand one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a). 
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9.4.5.CT.1: Identify and gather relevant data that will aid in the problem-solving process (e.g., 

2.1.5.EH.4, 4-ESS3-1, 6.3.5.CivicsPD.2). 

 

Computer Science and/or Design Thinking 

8.1.5.DA.1: Collect, organize, and display data in order to highlight relationships or support a 

claim. 

8.1.5.DA.4: Organize and present climate change data visually to highlight relationships or 

support a claim. 

8.2.5.ED.2: Collaborate with peers to collect information, brainstorm to solve a problem, and 

evaluate all possible solutions to provide the best results with supporting sketches or models. 

Standard # New Jersey Student Learning Standards 

6.1.5.GeoGI.1 Use multiple sources to evaluate the impact of the movement of people from place 

to place on individuals, communities, and regions. 

6.3.5.GeoHE.1 Plan and participate in an advocacy project to inform others about the impact of 
climate change at the local or state level and propose possible solutions. 

6.1.5.GeoHE.2 Cite examples of how technological advances have changed the environment in 

New Jersey and the United States (e.g. energy, transportation, communications). 

6.1.5.GeoHE.3 Analyze the effects of catastrophic environmental and technological events on 
human settlements and migration. 

6.1.5.GeoPP.1 Compare and contrast characteristics of regions in the United States based on 

culture, economics, and physical environment to understand the concept of 

regionalism. 

6.1.5.GeoPP.4 Investigate the different physical and human characteristics of urban, suburban 

and rural communities and identify the factors that might attract individuals to that 
space. 

6.1.5.GeoSV.1 Identify the maps or types of maps most appropriate for specific purposes (e.g. to 

locate physical and/or human features in a community, to determine the shortest 

route from one town to another town, to compare the number of people living at 

two or more locations). 

6.1.5.GeoSV.2 Use maps to explain the impact of location and place on the relationships between 
places in New Jersey, the United States and other countries. 

6.1.5.GeoSV.3 Demonstrate how to use digital geographic tools, maps and globes to measure 

distances and determine time zones, and locations using latitude and longitude. 

6.3.5.GeoGI.1 Use technology to collaborate with others who have different perspectives to 

examine global issues, including climate change and propose possible 
solutions. 
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Unit Essential Questions 

How do physical geography, human 

geography, and the human environment 

interact to influence or determine the 

development of cultures, societies, and 

nations? 

Unit Enduring Understandings 

Interactions between humans has led to the spread of 

cultural practices, artifacts, languages, diseases, and 

other positive and negative attributes as well as 

changes in environmental characteristics. 

 
Human activities affect environmental characteristics 

of places or regions resulting in positive and 

negative impacts. 

 

Human activities affect environmental characteristics 

of places or regions resulting in positive and 

negative impacts. 

 

Regions form and change as a result of unique 

physical characteristics, conditions, economies, and 

cultures. 

Patterns of settlement differ markedly from region to 

region, place to place, and time to time. 

 

Maps and other geographic representations, 

geospatial technologies, and spatial thinking can be 

used to understand and communicate information. 

 

Maps and other geographic representations, 

geospatial technologies, and spatial thinking can be 

used to understand and communicate information. 

 
Maps and other geographic representations, 

geospatial technologies, and spatial thinking can be 

used to understand and communicate information. 

 

Human activities affect environmental characteristics 

of places or regions resulting in positive and 

negative impacts. 

Unit Learning Targets 

Students will … 

● Use multiple sources to evaluate the impact of the movement of people from place to place 

on individuals, communities, and regions. 

● Cite examples of how technological advances have changed the environment in New Jersey 

and the United States (e.g. energy, transportation, communications). 

● Analyze the effects of catastrophic environmental and technological events on human 

settlements and migration. 

● Compare and contrast characteristics of regions in the United States based on culture, 
economics, and physical environment to understand the concept of regionalism. 
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● Investigate the different physical and human characteristics of urban, suburban and rural 

communities and identify the factors that might attract individuals to that space. 

● Identify the maps or types of maps most appropriate for specific purposes (e.g. to locate 

physical and/or human features in a community, to determine the shortest route from one 

town to another town, to compare the number of people living at two or more locations). 

● Compare and contrast characteristics of regions in the United States based on culture, 

economics, and physical environment to understand the concept of regionalism. 

● Investigate the different physical and human characteristics of urban, suburban and rural 

communities and identify the factors that might attract individuals to that space. 

● Identify the maps or types of maps most appropriate for specific purposes (e.g. to locate 

physical and/or human features in a community, to determine the shortest route from one 

town to another town, to compare the number of people living at two or more locations). 

● Use maps to explain the impact of location and place on the relationships between places in 

New Jersey, the United States and other countries. 

● Demonstrate how to use digital geographic tools, maps and globes to measure distances and 

determine time zones, and locations using latitude and longitude. 

● Explore how human activities affect environmental characteristics of places or regions 
resulting in positive and negative impacts. 

Evidence of Learning 

Formative Assessments: 

●  

 
Summative Assessment 

● Evaluative questions/Exit tickets 

 
Alternative Assessment: 

Students will write a response/short essay using one of the following prompts: "I used to 

think but now I realize...” “I now understand..” “This clip makes me think or feel.” 

 

Use an alphanumeric grid on the map to locate places. (Hide and Seek Studies Weekly) 

Compare and Contrast Maps & Globes 

Benchmark/Performance Assessment Standards & Criteria for Success: 

Create a commercial informing people of the different physical and human characteristics of urban, suburban 

and rural communities and identify the factors that might attract individuals to that space. Persuade people to come to an 

area of your choice. 

Lesson Plans and Pacing Guide 

Lesson Suggestions Timeframe 

–weeks 

Studies Weekly- Week 16 Human Characteristics (How movement and migration 
are impacted by natural resources - how people move from one place to another) 

5-7 days 
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Studies Weekly- Week 17 Culture: How movement of people, goods and ideas 
impact a community 

5-7 days 

Studies Weekly- Week 15 Human Environment Interaction (How people interact 

with their environment and how the environment impacts how people make 

decisions, especially with climate change) 

5-7 days 

Studies Weekly- Week 11 (6.1.5.GeoPP.1) 6.1.5.GeoSV.1 (GeoSV.3) Five Themes of 
Geography 

5-7 days 

Studies Weekly- Week 20 (6.1.5.GeoPP.1) 6.1.5.GeoSV.2 Regions of the United States - Part 

1(Physical and Human Characteristics) 

5-7 days 

Studies Weekly- Week 21 (6.1.5.GeoPP.1)6.1.5.GeoSV.2 Regions of the United States - Part 2 

(Physical and Human Characteristics) 

5-7 days 

Studies Weekly- Week 14 (6.1.5.GeoPP.4) Human Characteristics (Human Characteristics of a place 

& comparing communities) 

5-7 days 

Studies Weekly- Week 12 (6.1.5.GeoSV.1) 6.1.5.GeoSV.2 Location - How location helps us identify 

where places are located on a map or globe. 

5-7 days 

Studies Weekly Week 10 6.1.5.GeoSV.2 Map Skills - Students will use map skills to interpret and 

create maps 

5-7 days 

Studies Weekly- Week 18 6.1.5.GeoSV.2 Regions of the World (including Physical and Human 

Characteristics) 

5-7 days 

Studies Weekly Week 19 6.1.5.GeoSV.2 Regions of the World Part 2 (including Physical and Human 

Characteristics) 

5-7 days 

Teacher Resources: 

IXL- Social Studies - Sedition A Geography 

 
Video on Climate Change 

https://youtu.be/WkvPdUtYhX8 

Students will watch video, discuss and work in collaborative groups to plan and participate in an 

advocacy project to inform others about the impact of climate change at the local or state level and 

propose possible solutions. (Posters, Flip Grid, Develop a Commercial, Google Slides) 

Brain Pop- Time Zones Using Latitude and Longitude 

https://www.brainpop.com/socialstudies/geography/timezones/ 

 

TrueFlix - Reading Maps & Types of Maps 

https://sdm-tfx.digital.scholastic.com/p/node-72148/10601593?authCtx=U.625317221 

 
TrueFlix - Disasters 

https://sdm-tfx.digital.scholastic.com/cb/node-33087?authCtx=U.625317221 

 
TrueFlix - Westward Expansion 

https://sdm-tfx.digital.scholastic.com/cb/node-33061?authCtx=U.625317221 

 
TrueFlix - The U.S. Regions 

https://sdm-tfx.digital.scholastic.com/cb/node-34641?authCtx=U.625317221 

 
Readworks 

Rising Water: How Climate is Affecting Coastal Areas 

https://youtu.be/WkvPdUtYhX8
https://www.brainpop.com/socialstudies/geography/timezones/
https://sdm-tfx.digital.scholastic.com/p/node-72148/10601593?authCtx=U.625317221
https://sdm-tfx.digital.scholastic.com/cb/node-33087?authCtx=U.625317221
https://sdm-tfx.digital.scholastic.com/cb/node-33061?authCtx=U.625317221
https://sdm-tfx.digital.scholastic.com/cb/node-34641?authCtx=U.625317221


7  

https://www.readworks.org/article/Rising-Water-How-Climate-Is-Affecting-Coastal-Areas/269aebf7 

-ac27-4a1d-beec-06c3c8a0eb14#!articleTab:content/ 

 
The Earth’s Resources 

https://www.readworks.org/article/The-Earths-Resources/9255cc0c-4295-41f5-9b4c-741d96b7b3f2 

#!articleTab:content/contentSection:8e17ca8a-840d-4d40-a81b-cf60eb7e87df/ 

 

● Studies Weekly Materials 

○ Regions of the United States research guide booklet 

○ Graphic Organizer: Building a Settlement 

○ Climate map, physical map, and biome map 

○ Graphic Organizer: Impact of Movement 

○ Graphic Organizer: Development of Transportation 

○ Graphic Organizer: Family Culture Interview 

○ Graphic Organizer: Literature and Culture 

○ Graphic Organizer: Regions and Cultures 

○ Map and Map Grids 

○ Graphic Organizer: Movement and Migration World Map 

○ Regions Map of the United States 

○ Graphic Organizer: World Map 

○ Rulers/Graphing Paper/White Boards 

○ Graphic Organizer: Hide and Seek Around the World 

○ Graphic Organizer: The Five Themes of Geography 

○ Regions of the World Booklet 

 

 
 

● Studies WeeklyOnline Related Media (Explore More); 

○ Map of the United States 

○ Images for human characteristics of the West 

 
○ Images for human characteristics of the Midwest 

○ Images for physical characteristics of the South West 

○ Video: Grand Canyon Intro 

○ Images for human characteristics of the Southwest 

○ Video: Into the Southwest 

○ Images for physical characteristics of the Northwest 

○ Images of human characteristics of the Northwest 

○ Images for physical characteristics of the West 

○ Video: Yellowstone National Park Intro 

○ Video: Transportation Today 

○ Video: Cultures 

○ Video : Images of Architecture 

○ Map of Five Worldwide Religions 

○ Video: How to Interact with our Environment 

http://www.readworks.org/article/Rising-Water-How-Climate-Is-Affecting-Coastal-Areas/269aebf7
http://www.readworks.org/article/Rising-Water-How-Climate-Is-Affecting-Coastal-Areas/269aebf7
http://www.readworks.org/article/The-Earths-Resources/9255cc0c-4295-41f5-9b4c-741d96b7b3f2
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Curriculum Development Resources 

New Jersey Student Learning Standards – 2020 

○ Video : Location Intro (Map and Map Grids) 

○ Video: The Compass 

○ Video: Maps and Globes 

○ Video: Cartography Info 

○ Video: Let’s Meet the Continents 

○ Video: Australia (Characteristics, Thematic Map) 

○ Images for human characteristics of the West 

https://www.nj.gov/education/cccs/2020/
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Unit II Overview 

Content Area:  Social Studies 

Unit Title: Civics, Government and Human Rights 

Target Course/Grade Level: Social Studies/Third Grade 

Unit Summary: 

Students will explore the basic structure and purpose of the United States government on the 

federal, state, and local government level. Students will also learn about the three branches of 

government. 

 
Students examine conflict and work together to solve problems on a local and global level. 

Students will learn about why people form communities and make rules/laws. 

Students will learn about the rights and responsibilities of citizens. 

Interdisciplinary Standards: 

ELA: 

RI.3.1. Ask and answer questions and make relevant connections to demonstrate 

understanding of a text, referring explicitly to the text as the basis for the answers. 

RI.3.4. Determine the meaning of general academic and domain-specific words and phrases in 

a text relevant to a grade 3 topic or subject area. 

SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 

teacher led) with diverse partners on grade 3 topics and texts, building on others’ ideas and 

expressing their own clearly. A. Explicitly draw on previously read text or material and other 

information known about the topic to explore ideas under discussion. 

 
Career Readiness, Life Literacies and/or Key Skills 

9.2.5.CAP.8: Identify risks that individuals and households face. 

9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to 

expand one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a). 

9.4.5.CT.1: Identify and gather relevant data that will aid in the problem-solving process (e.g., 

2.1.5.EH.4, 4-ESS3-1, 6.3.5.CivicsPD.2). 

 

Computer Science and/or Design Thinking 

8.1.5.DA.1: Collect, organize, and display data in order to highlight relationships or support a 

claim. 

Standard # New Jersey Student Learning Standards 

6.1.5.CivicsPR.3, 

6.1.5.CivicsPR.4 

Determine what makes a good rule or law and apply this understanding to 

rules and laws in your school or community (e.g., bike helmet, recycling) 

6.1.5.CivicsHR.1 Explain how fundamental rights guaranteed by the United States 

Constitution and the Bill of Rights (I.E., freedom of expression, freedom of 

religion, the right to vote, and the right to due process.) contribute to the 

continuation and improvement of American society 
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6.1.5.Civic.DP.1 Determine how Fairness, Equality, and the common good have influenced 

new laws and policies over time at the local and national levels of United 
States government. 

6.1.5.CivicsPD.5 Explain how the United States government is organized and how the 

United States Constitution defines and checks the power of government. 

6.1.5.CivicsPI.5: Distinguish the roles and responsibilities of the three branches of the 

national government. 

6.1.5.Civic.DP.1 Compare and contrast responses of individuals and groups, past and 

present, to violations of fundamental rights (e.g.fairness, civil rights, 
human rights.) 

Unit Essential Questions 

Why do we have a government? 

 
• How do citizens, civic ideals, and 

government institutions interact to balance 

the needs of individuals and the common 

good? 

 
• How have economic, political, and 

cultural decisions promoted or prevented 

the growth of personal freedom, individual 

responsibility, equality, and respect for 

human dignity? 

Unit Enduring Understandings 

The US government was founded on democratic 

principles and beliefs. 

 

The three branches of government were established 

to limit each branch’s power and to protect the rights 

of citizens. 

 

Local, state, and national governments make and 

enforce laws and provide different kinds of services 

to meet the needs of citizens. 

Unit Learning Targets 

Students will … 

● The purpose of the U.S. Government having three branches of government. 

● The responsibilities of the executive, legislative, and judicial branches of government. 
● The roles of key leaders in each branch of government and how they make decisions. 

Evidence of Learning 

Formative Assessments: 

● Studies Weekly Article Questions 

● BrainPop Jr. Movie Quiz Questions 

 
Summative Assessment 

● Studies Weekly End of Week Test 

● Evaluative questions/Exit tickets 

 
Alternative Assessment: 

 
 

Benchmark/Performance Assessment Standards & Criteria for Success: 

Lesson Plans and Pacing Guide 
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Lesson Suggestions Timeframe 
–weeks 

Studies Weekly Week 1 - Students will learn about why people form communities 

and make rules/laws (6.1.5.CivicsPR.3, 6.1.5.CivicsPR.4) 

5-7 days 

Studies Weekly Week 5 - Students will explore the basic structure and purpose of 

the United States Government on the federal, state, and Local government level. 

Students will also learn about the three branches of government. 
(6.1.5.CivicsPD.5, 6.1.5.CivicsPI.5) 

5-7 days 

Studies Weekly Week 6 - Students will examine conflict and working together to 

solve problems on a local and global level. (6.3.5.CivicsPD.3) 

5-7 days 

Studies Weekly Week 7 - Students will learn about the rights and responsibilities of 
citizens. (6.1.5.Civic.DP.1, 6.1.5.CivicsHR.1) 

5-7 days 

Teacher Resources: 

Brain Pop- Democracy (Jurors, Voters, Representative Democracy) 

https://www.brainpop.com/socialstudies/usgovernment/democracy/ 

 

Brain Pop- Presidential Power 

https://www.brainpop.com/socialstudies/usgovernment/presidentialpower/ 

Bookflix - What does the President do? 

Brain Pop- Branches of Government: 

https://www.brainpop.com/socialstudies/usgovernment/branchesofgovernment/ 

 
Brain Pop- Constitution 

https://www.brainpop.com/socialstudies/ushistory/usconstitution/ 

Studies Weekly - Week 5: Structure of Government 

Studies Weekly - Week 14 - 

Place: Human Characteristics 

Students will explore the human characteristics of place. Studies will compare their community 

with others. 

 

Studies Weekly - Week 5 

Structure of Government 

Students will explore the basic structure and purpose of the US government on the federal, state, 

and local level. Students will also learn about the three branches of government. 

 

 
 

Readworks 

● Selma to Montgomery March 

https://www.readworks.org/article/Selma-to-Montgomery-March/f0582afb-7252-4587-9294- 

e50dc22170ce#!articleTab:content/ 

https://www.brainpop.com/socialstudies/usgovernment/democracy/
https://www.brainpop.com/socialstudies/usgovernment/presidentialpower/
https://bookflix.digital.scholastic.com/pair/detail/bk0099pr/start?authCtx=U.625317221
https://www.brainpop.com/socialstudies/usgovernment/branchesofgovernment/
https://www.brainpop.com/socialstudies/ushistory/usconstitution/
http://www.readworks.org/article/Selma-to-Montgomery-March/f0582afb-7252-4587-9294-
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● Voting Rights Act 

https://www.readworks.org/article/Voting-Rights-Act/e8a4bdd2-b73e-400c-8aa4-709a180df 

661#!articleTab:content/ 

 

● Ten Things You May Not Know About Martin Luther King Jr. 

https://www.readworks.org/article/Ten-Things-You-May-Not-Know-About-Martin-Luther-K 

ing-Jr/bd308c26-03c8-47df-a5fe-10b21cc9b732#!articleTab:content/ 

● The King Holiday: A Day To…. 

https://www.readworks.org/article/The-King-Holiday-A-Day-to/93636f7e-087c-4c95-944d- 

8e06f112bea6#!articleTab:content/ 

● October 14th, 1964: King Wins Nobel Peace Prize 

https://www.readworks.org/article/Oct-14-1964-King-Wins-Nobel-Peace-Prize/8111f9bc-be 

52-4ea2-b905-67ecdcdfb031#!articleTab:content/ 

● An American Leader 

https://www.readworks.org/article/An-American-Leader/4de2677e-b645-4b0b-9a16-c6349c 

c45764#!articleTab:content/ 

 

Brain Pop- Bill of Rights 

https://www.brainpop.com/socialstudies/usgovernment/billofrights/ 

 

10 Influential Asian American and Pacific Islander Activists 

 

Studies Weekly Week 6, Conflict and Compromise - Students examine conflict and working 

together to solve problems on a local and global level. 

 
Curriculum Development Resources 

New Jersey Student Learning Standards – 2020 

http://www.readworks.org/article/Voting-Rights-Act/e8a4bdd2-b73e-400c-8aa4-709a180df
http://www.readworks.org/article/Voting-Rights-Act/e8a4bdd2-b73e-400c-8aa4-709a180df
http://www.readworks.org/article/Ten-Things-You-May-Not-Know-About-Martin-Luther-K
http://www.readworks.org/article/Ten-Things-You-May-Not-Know-About-Martin-Luther-K
http://www.readworks.org/article/The-King-Holiday-A-Day-to/93636f7e-087c-4c95-944d-
http://www.readworks.org/article/Oct-14-1964-King-Wins-Nobel-Peace-Prize/8111f9bc-be
http://www.readworks.org/article/Oct-14-1964-King-Wins-Nobel-Peace-Prize/8111f9bc-be
http://www.readworks.org/article/An-American-Leader/4de2677e-b645-4b0b-9a16-c6349c
https://www.brainpop.com/socialstudies/usgovernment/billofrights/
https://www.biography.com/activists/asian-american-pacific-islander-activists
https://www.nj.gov/education/cccs/2020/
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Unit III Overview  

Content Area: Social Studies  

Unit Title: Unit 3- Economics  

Target Course/Grade Level: Third grade  

Unit Summary: The purpose of this unit is to introduce students to the economic 

principles of needs and wants and goods and services. Students will make 

connections to the way people meet their basic needs through various resources, 

including natural, human, and capital. Economic activities including agriculture and 

industry are applied to the economic principles of supply, demand, scarcity, and 

opportunity cost. Students will examine the choices made in various communities 

such as trade, import/export, and bartering based on the resources available. Students 

will understand needs and wants as an essential economic concept. Students will 

learn that economics reflects how people use the resources around them to make 

goods and provide services. The needs and wants of an individual or community 

drive economic decision making. Students will examine how producers use the 

resources around them to meet the needs and wants of their communities. Consumers 

buy goods and services from producers. Students will explore how people make 

decisions and the factors that influence that decision making. Students will learn 

about how individuals or families make choices about how to spend or save money. 

Students will use economic decision making to set goals and identify the resources 

available to achieve the goal. 

 

Interdisciplinary Standards: 

ELA: 

RI.3.1. Ask and answer questions and make relevant connections to 

demonstrate understanding of a text, referring explicitly to the text as the basis 

for the answers. 

RI.3.4. Determine the meaning of general academic and domain-specific words 

and phrases in a text relevant to a grade 3 topic or subject area. 

SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, 

in groups, and teacher led) with diverse partners on grade 3 topics and texts, 

building on others’ ideas and expressing their own clearly. A. Explicitly draw 

on previously read text or material and other information known about the topic 

to explore ideas under discussion. 

 
Career Readiness, Life Literacies and/or Key Skills 

9.1.5.EG.3: Explain the impact of the economic financial system on one’s personal 

goals. 

9.1.5.FI.1: Identify various types of financial institutions and the services they offer 

including banks, credit unions, and credit card companies. 

9.1.5. EG.4: Describe how an individual’s financial decisions affect society and 

contribute to the overall economy. 
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9.2.5.CAP.8: Identify risks that individuals and households face. 

9.4.5.CT.1: Identify and gather relevant data that will aid in the problem-solving 

process (e.g., 2.1.5.EH.4, 4-ESS3-1, 6.3.5.CivicsPD.2). 

 
Computer Science and/or Design Thinking 

8.1.5.DA.1: Collect, organize, and display data in order to highlight 
relationships or support a claim. 

 

Standard # New Jersey Student Learning Standards  

6.1.5.EconEM.1 Explain why individuals and businesses specialize and trade.  

6.1.5.EconEM.2 Identify examples of the variety of resources that are used to produce goods and 

services (i.e. human capital, physical capital, natural resources). 
 

6.1.5.EconET.1 Examine positive and negative incentives that influence the decisions people make.  

6.1.5.EconET.3 Explain how scarcity and choice influence decisions made by individuals, 

communities, and nations. 
 

6.1.5.EconGE.3 Use economic data to explain how trade leads to increasing economic 

interdependence among nations. 
 

6.1.5.EconGE.4 Compare and contrast how the availability of resources affects people across the 

world differently. 
 

6.1.5.EconNM.3 Describe how the development of different transportation systems impacted the 

economies of New Jersey and the United States. 
 

6.1.5.EconNM.7 Describe the role and relationship among households, businesses, laborers, and 
governments within the economic system. 

 

6.3.5.EconET.1 Investigate an economic issue that impacts children and propose a solution.  
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Unit Essential Questions 

What is a need? 

What is a want? 

How do we meet our needs and 

wants? 

What are different types of resources? 

How do resources shape an economy? 

How do resources impact where 

people live? 

What are private goods and services 

and public goods and services? 

What are producers and consumers? 

What kinds of economic activity 

might be in a community? 

What are expenses, profit, income and 

loss for a business? 

What is an entrepreneur? 

What are supply and demand? 

What are surplus and scarcity? 

What is an opportunity cost? 

What are specialization and 

interdependence? 

What are trade and bartering? 

What are imports and exports? 

What are regulations and incentives? 

How can you use economic decisions 

to set goals? 

Unit Enduring Understandings: 

1. Geography determines how and where 

people live, move, and use what is around 

them. 

2. Economics is how people use the 

resources around them to meet their needs 

and wants. 

3. Culture is the resulting beliefs and 

behavior of people based on where they live, 

move, and use what is around them. 

4. People and events are interconnected over 

time and place. 

5. The purpose of the government is to 

protect the rights of the people. 

6. When authority becomes destructive to 

people's liberty and freedom, it is the right of 

the people to alter or abolish that authority. 

7. Geography determines how and where 

people live, move, and use what is around 

them. 

8. Students will use economic decision 

making to set goals and identify the 

resources available to achieve the goal. 

 

How can you use economic decision 

making to identify the resources 

available to achieve your goals? 
How can you investigate an economic 

issue that impacts you (children) and 

propose a solution? 
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Unit Learning Targets 

Students will … 

● Explain why individuals and businesses specialize and trade. 

● Explain why individuals and businesses specialize and trade. 

● Identify examples of the variety of resources that are used to produce goods 

and services (i.e. human capital, physical capital, natural resources). 

● Examine positive and negative incentives that influence the decisions people 

make. 

● Explain how scarcity and choice influence decisions made by individuals, 

communities, and nations. 

● Use economic data to explain how trade leads to increasing economic 

interdependence among nations. 

● Compare and contrast how the availability of resources affects people across 

the world differently. 

● Describe how the development of different transportation systems impacted 

the economies of New Jersey and the United States. 

● Describe the role and relationship among households, businesses, laborers, 

and governments within the economic system. 

● Use economic decision making to set goals and identify the resources 

available to achieve the goal. 

● Investigate an economic issue that impacts children and propose a solution. 

 

Evidence of Learning  

Formative Assessments: 

● Studies Weekly Article Questions 

 
Summative Assessment 

● Studies Weekly End of Week Test 

● Evaluative questions/Exit tickets 

 
Alternative Assessment: 

Students will write a response/short essay using one of the following prompts: "I 

used to think but now I realize...” “I now understand..” “This clip makes me think 

or feel.” 

 

Budget Planning Worksheet #1: Using a budget helps you think about what you 

want to do with your money. It also helps keep you from spending more than you 

have. A budget helps you plan for the future. By sticking to a budget, you will make 
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more responsible money choices. Name:Date: Your income is $3,000 a month. Look 

at the Budget Choice Card and choose one option from each NEED category: 

Housing, Transportation, Utilities, and Food. Write your choice and cost in the 

correct box and subtract what you spend from your income as you go. The money 

you have left after meeting your needs can be spent on Wants or Savings. Think 

about Savings first-how much money do you want to save for future needs or 

emergencies? Subtract your Savings from your budget. Look at the list of Wants and 

think about what you really want vs what can wait until next month. As you choose 

your Wants, write your choices in the correct boxes and subtract the amount from 

your budget. Now that you have your Needs and Wants met and put money into 

Savings, do you have anything left? 

 
Budget Planning Worksheet #2: Your income is $3000 a month. Look at the Budget 

Choice Card and choose one option from each NEED category. Write your choice 

and cost in the correct box and subtract your income as you go. The money you have 

left over after meeting your needs can be spent on wants, needs or donations. Think 

about how you will use the money you have left and complete the table. Write a short 

paragraph that explains your choices and what you have learned about budgets. 

 
 

Benchmark/Performance Assessment Standards & Criteria for Success: 

Students will identify a business venture/product for use to “appear” on an Episode of 

“Shark Tank.” 

 

Utilize “Classroom money reward system” during the unit to teach students about 

money and using it wisely. 

 

Graphic Organizer: My Own Business (Week 24) 

Students will become an entrepreneur and provide something their community 

wants or needs. Use the planning guide to plan a business. 

 

Graphic Organizer: Running A Business (week 24) 

Complete the graphic organizer to show how businesses make and spend money 

(refer Lemonade Stand) 

 

Lesson Plans and Pacing Guide  

Lesson Suggestions Timeframe 

–weeks 

 

Studies Weekly- Week 22 Wants & Needs as an essential economic 
concept 

5-7 days  

Studies Weekly- Week 23 Resources : The economy reflects how 

people use resources around them to provide goods & services and 

economic decision making. 

5-7 days  

Studies Weekly- Week 24 Producers & Consumers 5-7 days  
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Studies Weekly- Week 25 Economics Principles - How people 
make decisions and factors influencing decision making 

5-7 days  

Studies Weekly- Week 26 Personal Finances - How individuals or 

families make choices about how to spend or save money 

5-7 days  

Teacher Resources: 

● Saving & Spending for Kids Video 

○ https://youtu.be/NfurkrZEn3Q 

● How to save money as a kid! Watch our Leadership Series: Money saving for 

kids (Educational Video) https://www.youtube.com/watch?v=a5UMk5H0P_A 

● ReadWorks: Buying, Selling and Trading 

https://www.readworks.org/article/Buying-Selling-and-Trading/002ac174-62fc-4eba- 

9310-af5335bb49aa#!articleTab:content/contentSection:fbc697ed-7da9-41e9-9339-0 

826b48d5c28/ 

● Studies Weekly Materials: 

○ Graphic Organizer: Wants and Needs 

○ Graphic Organizer: Economic Activity Research 

○ Graphic Organizer: Running a Business 

○ Graphic Organizer: Economics Picture Dictionary 

○ Resource Map of North America 

○ Graphic Organizer: Earning, Spending, and Saving 

○ Budget Planning worksheet #1 

○ Video: Budgeting- Personal Spending and Saving 

○ Budget Planning worksheet #2 

 
● Online Related Media (Explore More): 

○ Video: Needs and Wants 

○ Video: Needs and Wants Bingo Card Activity 

○ Image of Natural Resource Map 

○ Video: Natural Resources Intro 

○ Video: Types of Energy Intro 

○ Images of Natural Resources (to project of distribute to students) 

○ Images of Capital Resources (to project of distribute to students) 

○ Video: Scientific Tools 

○ Image of public Private Goods Taxes 

○ Video: Producers and Consumers: Everyone Benefits 

○ Video: Economics 

○ Images of Economic Activities 

○ Video: Street Vendors Produce and We Consume! 

○ Video: What is an Entrepreneur? 

○ Video: Supply and Demand 

○ Video: Benefits and Cost of Choices 

○ Video: Specialization and Interdependence 

○ Video: United States Economy 

○ Video: Bartering Intro 
○ Video: Made in the USA 

 

https://www.youtube.com/watch?v=a5UMk5H0P_A
http://www.readworks.org/article/Buying-Selling-and-Trading/002ac174-62fc-4eba-
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○ Video: What are Incentives? 

○ Video: Banks 

○ Image of a Thrift Store 

 

Curriculum Development Resources 

New Jersey Student Learning Standards – 2020 

 

https://www.nj.gov/education/cccs/2020/
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Unit IV Overview 

Content Area: Social Studies 

Unit Title: History, Culture and Perspectives 

Target Course/Grade Level: Grade 3/ Social Studies 

Unit Summary: Students will engage in an exploration of different types of sources that can be 

used to help understand past events. Students will learn about the rights and responsibilities of 

citizens by investigating how social and political systems throughout time have promoted and 

denied civic virtues and democratic principles. Students will review various important people and 

holidays of the United States, as well as several memorials and monuments associated with these 

important events and people. Students will describe the contributions of human rights activists in 

gaining equal rights for all Americans. (Includes Holocaust and Amistad.) 

Interdisciplinary Standards: 

ELA: 

RI.3.1. Ask and answer questions and make relevant connections to demonstrate 

understanding of a text, referring explicitly to the text as the basis for the answers. 

RI.3.4. Determine the meaning of general academic and domain-specific words and phrases in 

a text relevant to a grade 3 topic or subject area. 

SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 

teacher led) with diverse partners on grade 3 topics and texts, building on others’ ideas and 

expressing their own clearly. A. Explicitly draw on previously read text or material and other 

information known about the topic to explore ideas under discussion. 

 
Career Readiness, Life Literacies and/or Key Skills 

9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to 

expand one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a). 

 

Computer Science and/or Design Thinking 

8.1.5.DA.1: Collect, organize, and display data in order to highlight relationships or support a 

claim. 

8.2.5.ITH.1: Explain how societal needs and wants influence the development and function of a 

product and a system. 

 

Standard # New Jersey Student Learning Standards 

6.1.5.HistoryCC.9 Evaluate the impact of ideas, inventions, and other contributions of prominent figures who lived in New 

Jersey. 

6.1.5.CivicsCM.5 Investigate the lives of New Jersey individuals with diverse experiences who have contributed to the 

improvement of society. 

6.1.12.CivicsDP.3.c Examine the origins of the antislavery movement and the impact of particular events, such as the 

Amistad decision, on the movement. 

6.1.2.HistoryCC.3 Make inferences about how past events, individuals, and innovations affect our current lives. 

6.1.2.HistoryUP.3 Use examples from the past and present to describe how stereotyping and prejudice can lead to conflict. 

6.1.5.CivicsH 

R.1: 

Describe how fundamental rights guaranteed by the United States Constitution and 

the Bill of Rights contribute to the improvement of American democracy (i.e., 

freedom of expression, freedom of religion, freedom of the press, freedom of 

assembly, freedom of petition, the right to vote, and the right to due process). 
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6.1.12.CivicsH Explain the reasons for the creation of the United Nations, the Universal 

R.11.b Declaration of Human Rights, and evaluate the effectiveness of United Nations' 
human rights policies and the commitment of the United States to them. 

6.1.5.Civic.DP 

.1: 

Using evidence, explain how the core civic virtues and democratic principles 

impact the decisions made at the local, state, and national government (e.g., 

fairness, equality, common good). 
6.1.2.CivicsDP.2 Use evidence to describe how democratic principles such as equality, fairness, and respect for legitimate 

authority and rules have impacted individuals and communities. 

6.1.2.CivicsDP.3 Explain how historical symbols, monuments and holidays reflect the shared values, principles, and 

beliefs of the American identity. 

6.1.12.CivicsHR.11 

.a 

Assess the responses of the United States and other nations to the violation of human rights that 

occurred during the Holocaust and other genocides. 
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Unit Essential Questions 

(1) How do our interpretations of past 

events inform our understanding of cause 

and effect, and continuity and change, and 

how do they influence our beliefs and 

decisions about current public policy 

issues? 

(2) How can the study of multiple 

perspectives, beliefs systems, and cultures 

provide a context for understanding and 

challenging public actions and decisions in 

a diverse and interdependent world? 

Unit Enduring Understandings 

Change and continuity over time require assessing 

similarities and differences between historical 

periods and between the past and present. It also 

involves understanding how a change in one area of 

life relates to a change in other areas, bringing 

together political, economic, intellectual, social, 

cultural and other factors. Understanding the 

interrelation of patterns of change requires 

evaluating the context within which events unfolded 

in order not to view events in isolation, and to be 

able to assess the significance of specific 

individuals, groups, and developments. 

 
Civic-mindedness is grounded in democratic 

principles and promotes civic virtues. Responsible 

citizens are informed and thoughtful, participate in 

their communities, act politically, and embrace civic 

dispositions. Important civic dispositions for a 

democratic society include civility, 

open-mindedness, compromise, and toleration of 

diversity. In a democratic society, individuals show 

concern for others’ rights and welfare, fairness, trust 

in humanity and political systems, and a sense of 

public duty. The belief that one’s own actions – 

alone or in combination with others – can make a 

difference is closely related to democratic principles 

and participation. 

 

Historical sourcing and evidence is based on a 

review of materials and sources from the past. 

Examining sources often leads to further questions 

as well as answers in a spiraling process of inquiry. 

Determining the values and limitations of sources is 

 a process that involves taking into account features 

of the source itself, such as its creator, date, purpose, 

and content in order to assess the validity and 
reliability of the source. 
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Unit Learning Targets 

● The students will understand that through participation in the decision-making process (e.g., 

voting, petitions, contacting elected officials, serving in their community) people can initiate 

change. 

● The students will understand that effective conflict resolution is possible when evidence, 

diverse perspectives, and intended/unintended consequences are considered. 

● The students will understand that a major role of citizens in a representative democracy is to 

make responsible decisions about who should govern. 

Evidence of Learning 

Formative Assessments: 

● Studies Weekly Article Questions 

● BrainPop Jr. Movie Quiz Questions 

 
Summative Assessment 

● Studies Weekly End of Week Test 

● Evaluative questions/Exit tickets 

 
Alternative Assessment: 

Students will write a response/short essay using one of the following prompts: "I used to 

think but now I realize...” “I now understand..” “This clip/article makes me think or feel.” 

Lesson Plans and Pacing Guide 

Lesson Suggestions Timeframe 

–weeks 

Raz-Kids - Thomas Edison Biography: Levels O, R, U available. Students will 

learn about the contributions of a prominent figure that lived in NJ and the impact 

that his inventions had on the improvement of society. (6.1.5.HistoryCC.9, 

6.1.5.CivicsCM.5) 

5-7 days 

Studies Weekly Week 30 - Taking Action: Students will learn about why they 

should take action, people who have made a difference, and what it might look like 

to make a difference. (6.1.12.CivicsDP.3.c, 6.1.2.HistoryCC.3, 6.1.2.HistoryUP.3) 

5-7 days 

Studies Weekly Weeks 3 - Students will learn about the three basic government 

systems as well as the purpose of government. Students will also examine the 

democratic principles of fairness, equality, and justice. (6.1.2.CivicsDP.2, 
6.1.5.CivicsDP.1) see also weeks 6 and 7 

5-7 days 

Studies Weekly Week 4 - Students will examine important documents of the 

United States, including the Declaration of Independence, the Constitution, and the 
5-7 days 

Bill of Rights. (6.1.5.CivicsHR.1, 6.1.5.Civic.DP.1, 6.1.12.CivicsHR.11.B) see also 
weeks 8 and 9 
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Teacher Resources: 

 
Brain Pop- The Legacy of Martin Luther King Jr. 

https://www.brainpop.com/socialstudies/africanamericanhistory/martinlutherkingjr/ 

 

Brain Pop- Declaration of Independence 

https://www.brainpop.com/socialstudies/ushistory/declarationofindependence/ 

 

IXL - (Clever) - Social Studies - Grade 3 - Section D 

 
Raz Kids, The Buffalo Soldiers, Level T, The Great Land Run level O, Code Talkers level P, The 

War for North America level V 

 

-Picture Book The Wall by Eve Bunting 

 
-Include a Land Acknowledgement Statement after saying the Pledge of Allegiance. 

 
-Do an activity where students need to retell an event from their perspective. Show that different 

students experienced the event and reported it back in different ways demonstrating that individual 

perspectives can lead to unique interpretations. 

 

-Link the activity to how historical records are shaped. Acknowledge that there are perspectives 

that were not accounted for 

 

-Video: Evaluating Major Historical Issues & Events From Diverse Perspective 

https://study.com/academy/lesson/evaluating-major-historical-issues-events-from-diverse-perspectiv 

es.html 

 

-Where do historical sources come from? Is everyone able to share their perspective? 

 
-Video: Understanding the Subjective Nature of History 

https://study.com/academy/lesson/understanding-the-subjective-nature-of-history.html 

 
Readworks 

● Famous African Americans: Frederick Douglas 

https://www.readworks.org/article/Famous-African-Americans---Frederick-Douglass/3803f3 

6c-7289-4b6b-b2cb-bb36b812e106#!articleTab:content/ 

● Famous African Americans: Harriet Tubman and the Underground Railroad 

https://www.readworks.org/article/Famous-African-Americans---Harriet-Tubman-and-the-U 

nderground-Railroad/bf86d318-2804-4d41-ac76-3ef4aa7dc51b#!articleTab:content/ 

● Malala Yousafza 

https://www.readworks.org/article/Malala-Yousafzai/b765982d-7f62-4389-998a-584da9798 

d34#!articleTab:content/ 

https://www.brainpop.com/socialstudies/africanamericanhistory/martinlutherkingjr/
https://www.brainpop.com/socialstudies/ushistory/declarationofindependence/
https://study.com/academy/lesson/evaluating-major-historical-issues-events-from-diverse-perspectives.html
https://study.com/academy/lesson/evaluating-major-historical-issues-events-from-diverse-perspectives.html
https://study.com/academy/lesson/understanding-the-subjective-nature-of-history.html
http://www.readworks.org/article/Famous-African-Americans---Frederick-Douglass/3803f3
http://www.readworks.org/article/Famous-African-Americans---Harriet-Tubman-and-the-U
http://www.readworks.org/article/Malala-Yousafzai/b765982d-7f62-4389-998a-584da9798
http://www.readworks.org/article/Malala-Yousafzai/b765982d-7f62-4389-998a-584da9798
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● Selma to Montgomery March 

https://www.readworks.org/article/Selma-to-Montgomery-March/f0582afb-7252-4587-9294- 

e50dc22170ce#!articleTab:content/ 

● Voting Rights Act 

https://www.readworks.org/article/Voting-Rights-Act/e8a4bdd2-b73e-400c-8aa4-709a180df 

661#!articleTab:content/ 

● BrainPop- Voting Rights Act 

● https://www.brainpop.com/socialstudies/usgovernment/votingrights/ 

*Uses the word “hell” 

● Ten Things You May Not Know About Martin Luther King Jr. 

https://www.readworks.org/article/Ten-Things-You-May-Not-Know-About-Martin-Luther-K 

ing-Jr/bd308c26-03c8-47df-a5fe-10b21cc9b732#!articleTab:content/ 

● The King Holiday: A Day To…. 

https://www.readworks.org/article/The-King-Holiday-A-Day-to/93636f7e-087c-4c95-944d- 

8e06f112bea6#!articleTab:content/ 

● October 14th, 1964: King Wins Nobel Peace Prize 

https://www.readworks.org/article/Oct-14-1964-King-Wins-Nobel-Peace-Prize/8111f9bc-be 

52-4ea2-b905-67ecdcdfb031#!articleTab:content/ 

● An American Leader 

https://www.readworks.org/article/An-American-Leader/4de2677e-b645-4b0b-9a16-c6349c 

c45764#!articleTab:content/ 

● Legacy of Rosa Parks 

https://www.readworks.org/article/Legacy-of-Rosa-Parks/28667f9f-88f5-472f-9ff4-e7a7a4e 

d6623#!articleTab:content/contentSection:c5e1faa5-090f-4f24-b68e-b4dc638f9929/ 

● Meet Rosa Parks 

https://www.readworks.org/article/Meet-Rosa-Parks/f79794b9-dd04-4adf-8dcb-5aa3b79ca2 

70#!articleTab:content/ 

● Civil Rights on a City Bus 

https://www.readworks.org/article/Civil-Rights-on-a-City-Bus/b4eecc45-7efc-4e0c-a759-87 

807b9e3bae#!articleTab:content/ 

 
 

Brain Pop- Civil Rights 

https://www.brainpop.com/socialstudies/ushistory/civilrights/ 

 
 

Curriculum Development Resources 

New Jersey Student Learning Standards – 2020 

http://www.readworks.org/article/Selma-to-Montgomery-March/f0582afb-7252-4587-9294-
http://www.readworks.org/article/Voting-Rights-Act/e8a4bdd2-b73e-400c-8aa4-709a180df
http://www.readworks.org/article/Voting-Rights-Act/e8a4bdd2-b73e-400c-8aa4-709a180df
https://www.brainpop.com/socialstudies/usgovernment/votingrights/
http://www.readworks.org/article/Ten-Things-You-May-Not-Know-About-Martin-Luther-K
http://www.readworks.org/article/Ten-Things-You-May-Not-Know-About-Martin-Luther-K
http://www.readworks.org/article/The-King-Holiday-A-Day-to/93636f7e-087c-4c95-944d-
http://www.readworks.org/article/Oct-14-1964-King-Wins-Nobel-Peace-Prize/8111f9bc-be
http://www.readworks.org/article/Oct-14-1964-King-Wins-Nobel-Peace-Prize/8111f9bc-be
http://www.readworks.org/article/An-American-Leader/4de2677e-b645-4b0b-9a16-c6349c
http://www.readworks.org/article/Legacy-of-Rosa-Parks/28667f9f-88f5-472f-9ff4-e7a7a4e
http://www.readworks.org/article/Meet-Rosa-Parks/f79794b9-dd04-4adf-8dcb-5aa3b79ca2
http://www.readworks.org/article/Civil-Rights-on-a-City-Bus/b4eecc45-7efc-4e0c-a759-87
https://www.brainpop.com/socialstudies/ushistory/civilrights/
https://www.nj.gov/education/cccs/2020/
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Considerations for Differentiation 

 
Considerations for classified students and students with an IEP/504 plan: 

 

 
Classroom Instruction: 

 

• All instruction for classified students and students with a 504 plan will be guided 

by the students’ Individualized Education Plan (IEP) or 504. 

• Regular education teachers will be responsible for differentiating instruction for 

classified students based on the instructional modifications listed in the IEP/504 plan. 

• In the case of General Education - Supported Instruction (GE-SI) Classes, the 

special education teacher will be responsible for support in modifying the curriculum for 

the 

 

students, informing the classroom teacher of the modifications, and directing instructional 

aide(s) to provide support accordingly. Grading will be done collaboratively by the 

regular and special education teachers. 

 

 

Modifications: 

 

• Modifications include but are not limited to: 

 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions. 

 
 

In-class Assessments: 

• All assessments are to be in line with students’ IEP/504 plan. In-class support 

teachers should modify tests for classified students. Tests may be given in the regular 

education classroom or completed with the inclusion teacher in another location with 

additional time. Students may be tested separately according to the IEP/504 plan. 

• Assessment grades may be modified based on a student’s disability and in 

accordance with their IEP/504 plan. 

 
Considerations for English Language Learners (ELLs): 
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Classroom Instruction: 

 

• Instruction for ESL students will be guided by their WIDA English Language 

Proficiency level. Teachers should receive this level from the ESL teacher assigned to the 

building. 

• General education teachers will be responsible for differentiating instruction for 

ELLs with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

• In the case of Content-Based ESL (CBE), the ESL teacher and the general 

education teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs. Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards. The general Education teacher and ESL 

teacher will be co-teachers for a predetermined amount of classroom instruction. Grading 

will be done collaboratively by the regular and ESL teachers. 

 
 

Modifications: The following are possible modifications but are not limited to this list – 

 

• Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

• Draw pictures instead of writing/speaking. 

• Match drawings with new vocabulary that might correspond. 

• Work in small groups or pairs with their English Only (EOs) peers for authentic 

content language talk and grade level modeling. 

• Write simple sentences instead of complex sentences that demonstrate an 

understanding of academic language particular to specific content. 

• Match simple sentences with new vocabulary that might apply to edit sentences. 

• Have students provide examples/explanations of the main idea in simple 

sentences. Revisions show an attempt to improve Language Control by embedding 

academic content vocabulary and Linguistic Complexity by expanding and varying 

sentence structures and using correct punctuation. 

• Draw pictures instead of writing/speaking about seasonal changes. Match 

drawings with new vocabulary (adjective word wall, content word walls) that might 

correspond. 
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• Provide multiple opportunities for authentic speech acts to practice language skills 

and develop English fluency. 

• Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

• Study Guides 

 

 
In Class Assessments: 

 

• All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 
Considerations for At Risk Students: 

 
• At Risk students are identified by the I&RS committee in each school. The 

committee works to understand the reasons behind the student’s low performance level in 

school and to create and implement a plan that is carried out by a variety of staff members 

in the building. 

• Teachers with At Risk students are notified by the I&RS committee and provided 

with a copy of the plan and a timeframe for assessing the growth of the student. There 

are academic as well as behavioral goals that are listed for the students with 

recommended strategies unique to each individual. 

 

Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

 

• Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 
 

Classroom instruction: 

 

• Teachers will use differentiated instruction for At Risk students as they do for all 

students in their class. The strategies would be guided by the I&RS plan and be 

consistent with the student’s ability and learning modality. 

 
 

Modifications: 

 

• Clarify all assignments and place specific timeframes for completion. Provide 

students with opportunity for one on one time for clarification. 
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• Set clear expectations for all assignments, in and outside of class. Keep 

expectations within the framework of the I&RS plan. 

• Use positive reinforcement for all successes. Hold students to defined 

consequences for not completing work. 

• Provide time outside the normal class time for completion of work. Not 

completing assignments is unacceptable, all assignments will be completed. 

 
 

In Class Assessments: 

 

• At Risk students should receive any modifications listed in their I&RS plan. 

• If necessary, students should be provided with extended time to complete 

assessments. 

 
Considerations for Gifted and Twice Exceptional (2e) Students: 

• Teachers will use differentiated instruction for Gifted Students as they do for all 

students in their class. 

• Assignments and assessments can be planned and implemented with input from 

the student. 

• Gifted students will be provided with the opportunity to demonstrate their 

knowledge through a variety of platforms. 

• Teachers will have the latitude to provide assignments with the individual 

student’s ability in mind. 

• Teachers should utilize professional development resources located on the 

district’s website to assist with the implementation of modified work for Gifted and 2e 

students. 


